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PREFACE 
This study has grown out of the writer 's lifelong 
association with the public schools of Arkansas. The rapid 
pace of school study and change which has occurred in re­
cent years indicated that this study might be interesting 
and useful to many persons associated with the writer and to 
others who may be interested generally in the status of Negro 
schools in Arkansas. I t  is hoped that this study will con­
tribute constructively to further improvement of the schools 
within the sphere of the writer 's influence. 
The work here has been accomplished through the help 
and encouragement of many professional individuals and 
friends. The writer is deeply grateful for the loyal sup­
port of the principals of Southwest Arkansas, his thesis ad­
viser, members of the advisory committee, and the adminis­
trators of Prairie View Agricultural and Mechanical College. 
For their encouragement and forebearance, the writer dedi­
cates this study to his wife and their three daughters and 
two sons. He is also sincerely grateful for the typing of 
this thesis by Mrs. Parrye L. Routt.  
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The writer recognized the need for curriculum revi­
sion in Arkansas, and determined to study the existing situ­
ation so that conclusions might be drawn which would assist 
in future study. It seems that, in no small measure, the ef­
forts to examine and explore these conditions, which reflect 
the thinking of school administrators, will be valuable as a 
basis for further planning. When information and facts are 
available to educational leaders a new awareness is born 
which may lead to more objective instructional procedures. 
THE PROBLEM 
Statement of the -problem. The primary purpose of 
this study was to determine the present status of those tan­
gible factors within the immediate school situation in a se­
lect number of schools in a given locality which might lead 
to conclusions that could be useful in making future adjust­
ments in the light of changing conditions. The study will 
seek to (1) survey the status of selected factors which have 
influenced the curriculum in certain secondary schools in 
Southwest Arkansas, during the past five years; (2) provide 
information and insight on how further changes should take 
2 
place; (3) review the existing procedures and practices 
geared for curriculum changes; and (U-) compare the present 
status of curriculum with prescribed educational programs. 
A good curriculum is essential to learning. The 
ability of a pupil to learn is greatly accelerated by the 
total program of the school. When a student encounters the 
areas of formal education, one observes quality training, 
or the lack of i t ,  in the pupil 's performance. Curriculum 
changes to meet the needs of all  individuals in all  of 
l ife 's experiences is indispensable to the total adjustment 
of the individual. 
It  is generally believed that the schools and their 
curricula are far from perfect.  Therefore if  the schools 
are to continue to adjust to better meet the needs of more 
individuals, this study and others like i t  must be made. 
Source of data. Information was gathered through 
personal interviews, the use of a questionnaire, and a re­
view of pertinent literature. The study was limited to six­
teen secondary schools in Southwest Arkansas. It  was also 
limited to those factors which could be measured in quantity, 
time, or substance, which might in turn be a reflection of 
the curriculum of the schools. The l ist  of schools included 
i n  t h e  s t u d y ,  c o m p r i s i n g  C o n g r e s s i o n a l  D i s t r i c t s  I I  a n d  I I I ,  
which is also the area designated for the Southwest Arkansas 
School Administrators Association, follows. 
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School Town 
Booker T. Washington High School Texarkana 
Carver High School vStephens 
Childress High School Nashville 
Ellis High School Stamps 
Foster High School Louisville 
Henry Bell High School Gurdon 
Howard County Training High School Mineral Springs 
Little River County Training High School Ashdown 
Lincoln High School Washington 
McRae High School Prescott 
Oak Grove High School Ro s ton 
Sevier County High School Loekesburg 
Unity High School Foreman 
Waldo High School Waldo 
Walker High School Magnolia 
Yerger High School Hope 
ORGANIZATION OF REMAINDER OF THE THESIS 
The body of the study has been divided into three 
parts,  or chapters. Chapter II will include a review of per­
tinent literature to establish the necessary background for 
the study. In Chapter III,  an analysis of the data provided 
by answers to the questionnaires used for the study will be 
presented. The l inal chapter will include a brief summary of 
findings and any conclusions which may be dram from the 
findings. 
CHAPTER II 
BACKGROUND AND REVIEW OF THE LITERATURE 
Negro Education: A Problem of the Southern Region 
The beginning of the "modern period" of educational 
development in the Southern Region of the United States is 
largely traceable to the work of one organization—the South-
em States Work-Conference on School Administrative Problems. 
This organization, sponsored by,the state departments of edu­
cation and the state education associations of fourteen south-
em states, was organized in 19^+0 to give educational repre­
sentatives from these states an opportunity to cooperate ef­
fectively in working out solutions to educational problems of 
common interest.-
From 19 !40 to> 19*+3» the Work-Conference prepared six­
teen bulletins covering a number of important problems of edu­
cation. In 195+ !+, the participants decided to make one compre­
hensive study involving all  phases of education as related to 
the resources of the Southern Region. The participants recog­
nized that many excellent books had been written in the field 
of school organization and administration prior to that time, 
but noted that i t  was the first attempt by a large group of 
1Edgar L. Morphet (ed.) ,  Building A Better Southern 
Region Through Education (Tallahassee: Southern States Work 
Conference on School Administrative Problems, 19*+5) ,  p. i i i .  
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educational leaders (155) from an entire region to view edu­
cation in terms of i ts relation to the resources of the re­
gion and the potential development of those resources. 
In the preface to the 19V+ Report,  Edgar L. Morphet 
stated: 
The challenge presented in this report is one which 
cannot be ignored. If the schools and colleges of the 
Southern Region succeed in meeting this challenge during 
the coming years, they will contribute immeasurably to 
the development of the Southern Region as one of the 
most progressive regions of the nation. While the schools 
and colleges alone cannot solve the problem, they can make 
a major contribution toward i ts solution and can assist 
in stimulating other organizations and individuals to do 
the necessary social and economic planning to assure that 
the needed improvements will  be made. 
In setting up policies to be observed in developing 
opportunities and solving problems in the Southern Region, 
one of them was stated as follows: 
Public education should be recognized as one of the 
most certain means of bringing about needed improvements. 
Better educational opportunity means more funds for 
schools--a temporary sacrifice for a long-time gain. Bet­
ter education also means a revised educational program--
a program consciously and definitely oriented to center 
attention on, create an understanding of, and develop 
skills and attitudes which will contribute to the proper 
development and effective utilization of the resources 
of the Region.3 
The 19M+ Report of the Work-Conference pointed out 
that most of the Southern states, including Arkansas, had al­
ready developed long-term plhns for statewide participation 
of state and local school personnel in curriculum study and 
2Ibid. ,  p. v. 
^Ibid. .  pp. ?5-26. 
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planning. '  Also, Arkansas was one of the states which had 
conducted workshops and prepared handbooks for local school 
leaders. 
In 19^-1, the Southern States Work-Conference pub­
l i s h e d  a  b u l l e t i n  o n  c e r t a i n  p h a s e s  o f  N e g r o  E d u c a t i o n . T h e  
19 )+ l+ Report pointed out that many changes had taken place 
during the war years which had created a severe impace on 
Negroes and in race relations. Attention was called to two 
important points of emphasis: (1) the tremendous progress 
which had already been made in Negro education, and (2) the 
failure of the large portion of Negroes to take full advan­
tage of the opportunities that were offered. The Report 
further pointed out: 
The whole question of race relations in which the ed­
ucational problem is involved is a twofold matter.  Preju­
dice  ̂ exists within both racial groups; and frequent seri­
ous differences exist among members of the same groups 
regarding^ techniques and sometimes regarding purpose. 
While i t  is recognized that the greater responsibility lies 
with the majority group, both must face the" facts honestly, 
fearlessly and charitably if a solution is to be worked out.° 
The Work-Conference participants were well aware of 
the importance of Negroes in their plans when they made this 
statement: 
All plans for promoting the general welfare of the 
Southern Region must include consideration of Negroes, 
while they are a minority group, they are neither an 
^Ibid.,  pp. 50-51. 
3m 1°tin ^jf£ a6E d]19Sl i 0 n '  S o u t h e r n  States Work-Conference 
6Morphet, o£. s i t . ,  p .  1 0 5 .  
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immigrant nor an alien group. They have "been identi­
fied with this nation and with this Region from the 
"beginning. They have helped discover, explore, settle, 
"build, and defend the country, and in. every phase of 
l ife have developed similar patterns of behavior. Neg­
roes have not only progressed in assimilating the civ­
ilization of America, but have contributed to i t ,  and 
at times have been active participants in its forma­
tion. < 
The Work-Conference proposed that the following as­
sumptions among others should be made in considering the 
needs of Negroes: 
1.  The Negro problem, although intensified in the 
Southern Region, is a national problem. 
2. The Negro problem is a phase of the larger prob­
lem of human relations. 
3. While the solution to the Negro problem is 
largely educational, there are other solutions to which 
education may also make a contribution. 
*+. Problems in education pertaining to the educa­
tion of Negroes must be considered in terms of the var­
ious phases of the larger problems and in relation to 
the different proposals for their solution.8  
The report went on to point out that the deficiencies 
of Negroes are no longer excused either by whites or Negroes, 
because of background or abnormal relation to the social order. 
The same standards of achievement are required of them in 
every sphere and activity as of every other citizen. They 
uhereiore require the same general kind of general education 
as any other citizen varying only in terms of individual needs. 
y 
capacities, and interests. The report finally pointed out 
? Ibid..  p. 106. 
8 
Ihid.,  pp. 106-109. 
8 
that,  in the light of the above considerations, (l) Negroes 
should be included in the planning, policy-making, adminis­
tration, and supervision of their schools, and (2) all  peo­
ple should study human relations from the broad, viewpoint of 
history and the biological and social sciences.0  
In the seventeen years which have passed since this 
report was published, the legal sanction of the rights of 
Negroes by the Courts, and the stubborn policy of non-violent 
demand of human rights by Negroes themselves, have finally 
begun to push away the restrictions which have so long ham­
pered their educational opportunities. I t  must be noted, also, 
that the Work-Conference was careful not to suggest racial in­
tegration of schools. 
Although the Work-Conference suggested that Negroes 
are expected to meet the same performance standards as others, 
studies have been made which prove beyond doubt that many Neg­
roes have not been able to meet these standards. The Conser­
vation of Human Resources Project,  which was established at 
Columbia University by General Eisenhower in 1950, is respon­
sible for some of the most authoritative studies in this re-
gard. The first major publication of the Conservation Project,  
The Uneducated, was the result of a comprehensive investiga­
tion of the still  large number of i l l i terate and poorly educated 
Ginzberg, and Douglas W. Bray, The Uneducated 
(New York: Columbia University. Press, 1953). 
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persons of the United States.22 The problems presented by 
these people had been brought to the attention of the na­
tion by the screening of draftees for military service in 
World War II. That study sought to discover why many Ameri­
can citizens reached adulthood without acquiring even mini­
mum control over the basic skills of reading, writing, and 
arithmetic. 
It was found that the problems were more regional 
than national. Most of the illiterate and poorly .educated 
persons had been brought up in the South, particularly in 
the rural areas. It was also foupd. that illiteracy rates 
varied greatly among different racial and ethnic groups in 
the United States, with the largest percent of illiterates 
among the rural Negro population of the Southeastern states. 
A study of the National Manpower Council22 showed 
that employers everywhere are refusing to hire people who 
are not high school graduates. Because of deficiencies in 
their home and community environments and in the schools 
they attend, Negroes have far less opportunity to acquire a 
/ 
solid education than do most of the white population among 
whom they live. 
In another study, Ginzberg22 asserted that the sys­
tem of Negro education in the South is weak. He stated: 
10-r-i • Ibid. 
"^National Manpower Council, A Policy for Skilled 
Manpower (New York: Columbia University Press, 1953). 
~ , 1ITEli Ginzberg. The Neero Potential (New York: 
.Columbia University Press, 1956), pc 60. 
10 
The Negro population labors under a double educa­
tional handicap. Since the Negro goes to school for 
fewer years than do whites, he receives far less prep­
aration for life and work. hat schooling he does re­
ceive is of inferiority quality and therefore has less 
value than the schooling received by whites. A major 
weakness of Negro education is the poor preparation of 
Negro teachers. It has not been possible under segre­
gation to break the cycle of poorly prepared teachers 
who are Negroes who are teaching severely handicapped 
Negro students. Significant improvement will probably 
have to wait for progress in integration. This was 
surely a major concern of the Supreme Court when it 
handed do\<m its epoch-making decision to end segrega­
tion in public education. 
Many publications during the last ten years or so 
have documented the disadvantaged status of Negro homes and 
communities, no matter where Negroes live in fairly large 
numbers.13 it is simply too much to ask of the schools that 
they make up for all of these deficiencies. Yet, as Ginzberg 
points out, "The fact that so many Negro children come from 
deprived families who live in disadvantaged neighborhoods 
presents a special challenge to the school. "lIf The most ob­
vious diddiculty in meeting this challenge to its primary 
mission—instruction, is that the school cannot provide the 
special support needed to compensate for the major values 
lacking at home. 
He vie w of Pe rtinent Lite rature 
Arkansas is a predominantly rural state, being 33 




percent urban in 1950, and in keeping with a trend which 
has been losing population. Between 1950 and i960, Arkansas 
population in more than two-thirds of its seventy-five coun­
ties showed a net loss.7-7 
For many years, Negroes have been moving out of the 
South. This movement continued in the decade which ended in 
i960. Arkansas lost more than 100,000 Negroes,during each 
of the two decades from 19^0 to i960. In i960, Arkansas had 
a total population of 1,786,272, a net loss of 6.5 percent 
since 19 50.7Arkansas has been one of the states in the 
South hardest hit by the outward migration of Negroes, with 
the result that, in i960, less than 750,000 Negroes remained 
in the state.1'7 
It is evident that this large shift in Arkansas Negro 
population, which is continuing, might have a drastic effect 
on the schools and the quality of education which might be 
afforded. There are evidences, however, which indicate that 
the quality of education in Arkansas, with regard to certain 
factors, has vastly improved. For example, in the twenty 
year period between 1938 and 1958, the number of one-teacher 
schools in Arkansas was reduced from 2,667 to 150, or a re­
duction in percentage of all schools in the state from 52.1 
15_ 
Conrad Taeuber, "Ten Years of Population Growth," 
2he NBA Research Bulletin. XXXIX (December, 1961) , ,101+-105. 
lDbnited States Bureau of the Census, 196I. 
17Taeuber, op. cit. , p. 106. 
12 
percent to 2.9 percent. The latter figure compares very fa­
vorably with the United States average of 12.1 percent one-
teacher schools in 1959. 
In 1957? Arkansas adopted a uniform minimum salary 
law for all  teachers. In view of the fact that fifteen states 
had no such laws in i960, this represents a great step forward 
in the improvement of educational quality.1^ 
Although the average salaries of teachers in Arkansas 
in the school year 1959-1960 was only $3LM30.00, or 65.9 per­
cent of the United States average. This is an 89 percent gain 
since 1950? and has not produced a serious teacher shortage. 
In 1959 and. i960? one thousand, four hundred and sixteen teach­
ers? or 9.*+ percent of the instructional staff? left the 
Arkansas public school employment. This is only a slightly 
higher percentage leaving than the national average of 8.5 
percent. '9 ' ' -1  
The proportion of consolidated school units in com­
parison with county common school units in Arkansas is high. 
In 19 59 and i960? Arkansas had h-22 basic administrative units 
and 37h superintendents in basic units? indicating that the 
number of common school units in Arkansas is about 12 percent 
National Education Association? "One-Teacher Schools 
Today?" Research Monograph I960 M-l Washington: The Associa­
tion, I960)? pp. 12-13. 
19 
National Education Association? "State Minimum Salary 
*n?',G o^. Schedules for Teachers? 1960-61," Research Report 
ISsQ. _ i r13 (Washington: The Association, i960)? pp. 5-6. 
6  ~°"Estimates of School Statistics? i960." NEA Report.  
13 
of the total.2 1  
In 1959-60, the enrollment in public schools of 
Arkansas was 1+22,6 i+0, or 90.5 percent of the population of 
five to seventeen years of age. This compares very favor­
ably with the national average, which shows that 82.7 per­
cent of the population from five to seventeen years of age 
were enrolled that year. Also, attendance of pupils en­
rolled in public schools was at a favorable level in Arkansas 
as compared with the national average, Arkansas showed 88.U-
percent ADA, while the national average ADA was 89.0 percent 
in 1959-60.2 2  
Expenditures for public elementary and secondary 
schools in Arkansas in 1959-60 was $223.60 per pupil in ADA. 
Although this figure is considerably below the national aver­
age of ?372.00 for that year, i t  is still  above those of such 
comparable states as Alabama, Kentucky, Mississippi, and 
Tennessee. 
School attendance is compulsory for all  persons be­
tween the ages of six and seventeen, inclusive. Public high 
and grade schools are administered by local school district 
boards, by county boards of education, and county school su­
pervisors, and by the State Education Department. The latter 
exercises a broad control over local districts,  largely in 
the fiscal field.23 
211 bid. . p. 19. 
22 Ibid. ,  p .  20. 
23 
"Arkansas Education," Encyclopedia Americana II .  
p. 260. '  '  
State 3tandards for School 
Accreditation 
In i960, the Arkansas State Department of Education, 
acting in accordance with official approval of the State 
Board of Education on June 8, 1959, published a new set of 
policies, regulations, and criteria for accrediting Arkansas 
elementary and secondary schools. The new standards became 
effective July 1, 1960, but the local schools were allowed 
two years to make many of the standards binding. Some de­
tails of the new regulations are presented in the Appendix 
(Appendix B) .  
The statement of basic regulations is included here 
for comparative purposes, since a number of items in the sur­
vey of this study are covered by these regulations. It  may 
be assumed therefore, that the conditions of the schools con­
stituting the study in 1960-61 ,  should indicate compliance 
with minimum state standards.^ 
Implications for Curriculum 
Improvement. 
I t  has often been noted that administrators and 
others involved in the implementation of the growth and de­
velopment of today's schools have become so involved in the 
Ed llcOuiston, and J.  H. Wasson, Policies .  Re gula-
tions and Criteria for Accrediting Arkansas Elementary and 
'̂1 on*1̂  10oQ ĉho015 kittle Rock: State Department of Educa-
mechanics and details of change and improvement that the 
primary goals have been neglected. Therefore, i t  is 
deemed of utmost importance to emphasize the necessity for 
the realization of the fact that curriculum improvement is 
considered to be a process and not a fixed existence. 
As with any organization for change, curriculum im­
provement has gone through a historical series of changes. 
In considering the problem of curriculum improvement, i t  is 
necessary to make an interpretation of the concept of cur­
riculum as i t  is seen today by tracing briefly the various 
changes through which this concept has gone in the history 
of American public schools. 
At the present time, one well accepted concept of 
curriculum interprets i t  as consisting of the whole of the 
interacting forces of the environment provided for pupils by 
the school and the experiences that pupils have in that en­
vironment.2^ A curriculum improvement program refers to 
the plan of action adopted by a school, a state, or a com­
mittee in order to consider ways of providing better experi-
ences for pupils.^3  
During the last quarter of a century there have been 
extensive programs of curriculum improvement and documentary 
materials have been produced to explain the programs. A sum­
mary of the high points of the general history of curriculum 
25 
T T- J ,  .  rnon E. Anoerson and William T. Gruhn, Princinles 
^-1^: }T fg%o n d a r v  -^ucatlon (New York: The Ronald 
2 bIbid.  .  p .  106. 
development appears important to this study for the purpose 
of making comparisons and for gaining an overview of the 
problem. 
The first period in the history of curriculum devel­
opment which began as early as the time of the Massachusetts 
Bay Colony and lasted roughly until  the beginning of the 
twentieth century. During this period, no sensible measure 
curriculum theory or practice was developed. Courses were 
added as needed, resulting in a crowded collection of unre-
27 lated fragments. '  
The second period was marked by an effort to intro­
duce order by the development of sequences of courses. Dur­
ing this period a great deal of emphasis was placed on the 
appointment and work of national committees which met and 
studied means of effecting change. However, emphasis was on 
the course of study writing and there continued a consider­
able lack of organization and consistency for the overall 
curriculum. '  
The third period of curriculum history can be said 
to have begun at the close of World War I .  At this time, 
because of the new inventions and other-influences, the 
United States emerged as the most powerful and wealthy na­
tion in the world. American foreign policy has made a 
27. t  .  H. L. Caswell and others, Curriculum improvement 
HI I ' .ublic Schools (New York: Columbia University Press, 
19 50), pp. 1-35. " '  
"Ibid. « p.  5+0. 
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continuous change until  at the present time, the United 
States has "become drawn into a position of world leadership 
and into alliances, loans, gifts,  and negotiations with 
every major country in the world. 
All of these factors have contributed to the vast 
changes in curriculum planning. Basically, all  of the cur-
riculums have made an attempt to meet the demands and needs 
of the people and the times. The curriculum of today is 
still  in a continuous process of change in order that all  
pupils everywhere may be offered the advantage of an educa­
tion designed to produce free, responsible, and competent 
men and women. I t  is not enough now for young people to 
grow up as citizens of an isolated community; they must grow 
as citizens of a vast and complex world. 
2 9Ibid. .  p. 109. 
CHAPTER III 
ANALYSIS OF DATA 
The sixteen high schools which furnished information 
comprising the hasis of this study have been identified pre­
viously. The purpose of this part of the study is to present, 
as objectively as possible, the pertinent data found in the 
questionnaires returned from those schools. In order to clar­
ify the data assembled, in table form, analysis which may seem 
appropriate is made. 
As size of enrollment in a school may greatly influ­
ence the understanding of other facts about that school, the 
following table (Table I) is included for comparison of the 
schools with each other in this regard. Tables presented 
later in the study may show enrollment data for better clari­
fication of other data shown. 
TABLE I 
ENROLLMENT OF 16 ARKANSAS PUBLIC SCHOOLS 
1960-61 SCHOOL YEAR, COMPARED WITH 
ENROLLMENT IN 1955-56 
Enrollment 
School 1960-61 
No. Grades 1-6 

























3 180 16 20 if 5L 
if 2 57 lb 187 lif 
5 339 0 210 0 
6 310 0 211 0 
7 286 26 b21 297 
8 319 2b 301 36 
9 166 20 150 15 
10 116 20 300 20 
11 337 0 271 0 
12 72 12 76 0 
13 169 19 118 7 
lb 212 0 ibo 0 
15 202 23 171 18 
16 65*f 0 if 8 6 0 
TOTALS 3,861 25^ b,30b 726 
Av. 
Enrollment 
1960-61 2br. 3 269 
The questionnaire did not seek to determine if en­
rollment had actually decreased since the school year, 1955-
56. However, in those instances where schools did not report 
20 
an increase in enrollment, i t  may Toe assumed that some de­
crease in enrollment may have occurred. 
Inspection of Table I  shows that all  of the scnools 
in the study except one are combined elementary and high 
schools. Enrollment in the secondary schools, grades 7-12, 
averaged 269 in 1960-61 ,  with the largest having an enroll­
ment of 809 and the smallest an enrollment of 76. Although 
a total increase in enrollment since the school year 19 55-
56 of 756 is Shown, this cannot be considered a net increase, 
since i t  is not known whether some of these schools had ac­
tual decreases in enrollment. 
Ten of the 16 secondary schools showed increases in 
enrollment since 1955-56, or a gain of 726, for an average of 
72.6 pupils for the schools showing gain. The ten schools re­
ported represented an average of 2*+.9 percent gain. 
School Philosophy and Objectives 
The State of Arkansas allows each school freedom to 
determine i ts philosophy to the extent that i t  promotes the 
principles and spirit  of American democracy. However, the 
State requires that the statement of philosophy should be 
written, implemented by a specific statement of objectives, 
and manifested in the educational program of the school. 
In this study, all  of the schools were asked to 
30 
Ibid. ,  p. 110 
furnish statements of their philosophy and objectives. Ten 
of the schools, or 62.5 percent of those included in the 
study, furnished this information; the others did not. In 
view of the state's requirement in this respect,  i t  is dif­
ficult to understand why more than one-third of the schools 
in the study failed to furnish a statement of school philos­
ophy. Statements of philosophy furnished in this study are 
in Appendix C. 
Examination of the philosophies of the ten schools 
indicates that,  irrespective of the expression, all  have in 
common a statement of the belief that i t  is the school's pur­
pose to develop the "whole child"—mentally, physically, mor­
ally and spiritually. Five of the statements included a l ist  
of identifiable objectives which seek to accomplish the ends 
stated in the philosophy. 
It  is interesting to note that only one school fur­
nished evidence of having any well-developed program for re­
lating objectives to the actual teaching or instructional 
program. As this plan was given wide publicity in 1961 at a 
statewide conference, i t  is certain that i t  will stimulate 
further development of this vital need among Arkansas schools. 
Funds For Instructional Materials 
The amount of money a school is allotted for instruc­
tional materials may be considered as an index of the collec­
tive effort of the community to provide for effective 
22 
instruction. Table II indicates the support which schools 
in this study received during the period of the survey. 
Four of the l6 schools surveyed indicated that they could 
furnish incomplete records, or,  in one instance, no records 
at all  since these were kept in the school superintendent's 
office. 
Figures which were furnished in Table II showed ex­
treme variation between schools, and indicated that individ­
ual school districts in many instances have extreme diffi­
culty in meeting the state's minimum requirement of 75 cents 
to one dollar per pupil per year for library needs and other 
instructional supplies. I t  is interesting to note, however, 
that average expenditures for each school for instructional 
materials,  not including textbooks and library books, totaled 
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Counseling and Guidance Services 
In answer to a question concerning counseling and 
guidance services, eight 'of the 16 high schools in the study-
indicated they had made provisions for such services. One 
high school, the largest in the group, indicated i t  had the 
services of a full time counselor. Three indicated- they had 
half-time vocationally approved counselors. The remaining 
five used teachers and principals, organized as counseling 
committees. 
Since the use of standardized tests is considered to 
he a necessary adjunct to the counseling in program in 
schools, each of the schools in the study was asked to fur­
nish information concerning the use of such tests.  The re­
sponses are shown in Table III.  
Inspection of Table III shows that seven of the 
schools had not used or administered any kind of standardized 
test;  four schools reported the use of standardized test of 
one to three types; the remaining five of the group indicated 
broad use of standardized tests.  In referring to types of 
tests,  the following were used on the questionnaire: 
1. Intelligence or mental ability tests 
2. Achievement tests 
3. Readiness tests 
k. Interest tests or inventories 
5. Subject matter tests 
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The use of standardized tests was "begun in one or more 
instances as early as 1950. The majority of schools reporting 
the use of standardized tests appear to have "begun their use 
since 1956. The fact that the schools in so many instances 
have either not begun a regular testing program or do not have 
complete testing programs may be due to one or more of several 
reasons. No reasons for this situation were asked for or 
given in this study. 
Ability grouping is considered to be an important as­
pect of guidance for instructional purposes. The schools of 
this study were asked only if  they practiced ability grouping. 
In response, thirteen replied that they are using ability 
grouping. The kinds of grouping utilized was not ascertained. 
Also, the three schools which replied negatively did not indi­
cate whether they would not or could not use grouping. 
Curriculum Prop"rams 
Several questions in the survey instrument related to 
curriculum programs. Briefly, these questions may be classi­
fied as follows: 
A. In-service programs for teachers 
B. Themes of in-service programs in 1960-61 
C. Teacher committees on the basis of: 
1. Grade levels 
2. Vertical subject matter 
D. Subjects or units added since 1955 
E. Subjects or units dropped since 1955 
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F. Needs met "by vocational or commercial courses 
G. Instructional resources 
In-service -programs. In answer to the question of 
whether or not they had in-service programs for teachers in 
their schools in 1960-61, twelve, or 75 percent of schools, 
indicated they did. Four, or 25 percent of the schools, 
said they had no in-service programs during 1960-61. Of the 
twelve schools which replied affirmatively to the question, 
ten supplied the theme of their programs during the year. 
These are the themes stated: 
1. Understanding A Comprehensive High School and 
Preparing A Student Handbook 
2. "A Charge to Keep" 
3. Quality Teaching—A Charge to Keep 
b-. Service Is Our Goal 
5..  Quality and Equality in Education For All-
How to Meet This Challenge 
6. Improving the Health Program 
7. a.  "What Problems Do We Face?" 
b."How to Solve the Problems of the Gifted 
Child in the Regular Classrooms" 
8. Teaching Is Our Profession: Improving Instruc­
tion in the Classrooms 
9. "We Inch Them One by One" 
10. Modern Methods of Teaching 
borne of „he themes are difficult for one to under-
stand. However, since none of the schools furnished outlines 
of their programs, no explanation can be made in this study. 
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Grade-level committees. Sight schools in this study-
reported grade-level committees, that is,  committees orga­
nized among teachers of one or more grades in school. Of 
these eight, only four reported that their committee work in­
cluded a review of and a record of the characteristics of the 
community. 
With regard to frequency of meetings, the eight 
schools reporting grade-level committees also reported that 
they met anywhere from twice per month to nine times per 
month. One school reported meetings were held twice monthly; 
two met b times per month; one met 6 times per month; and 
four met nine times per month. 
Four schools reported that grade-level committees are 
composed of teachers only. It  must be assumed that the re­
maining four schools reporting included other persons on these 
committees besides teachers. 
Vertical sub.iect matter committees. A peculiar anom­
aly of the answers received concerning the use of vertically 
organized subject matter committees appeared in this section 
of the survey instrument. Although only nine of the schools 
reported having committees organized in this manner, fifteen 
of the schools in the study reported the use of such com­
mittees in reviewing state curriculum guides. Only seven of 
these schools reported their committees included teachers 
only. The others may be assumed to include lay persons and/or 
educational consultants from outside the community. 
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•Subjects added to the curriculum. The sixteen schools 
in the study were asked to list subjects added to the curricu­
lum since 1955. These additions are shown in Table IV,. along 
r 
with data of the number of schools adding each subject. Twenty-
six different subjects were listed by one or more schools as 
added subjects. 
TABLE IV 
SUBJECTS ADDED TO THE CURRICULUM OF THE SECONDARY 
SCHOOLS OF SOUTHWEST ARKANSAS, 1955-1961 
Subject Added Number of Schools Grade Level 
Business 2 10, 11 
Typing 1 9-12 
Shorthand 2 11, 12 
Economic Problems 3 12 
Bookkeeping 1 11, 12 
Business Math 3 10-12 
Arkansas History 9 11, 12 
General Science 1 7, 8 
Chemistry 5 11, 12 
Physics 3 12 
Human Physiology 1 12 
United States Government 1 11, 12 
Music 2 9-12 
Psychology 1 12 
Vocational Guidance, (Tr.) 3 9-11 
Negro History 1 12 
French I 2 10., 11 
French II 1 11 
Spanish I 1 9, 10 
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TABLE IV (continued) 
Subject Added 
Number of 
Schools Grade Level 
Spanish II 1 10, 11 
Algebra II >+ 11, 12 
Ge ome try 1 10 
Trigonometry 2 12 
General Math 1 9 
Physical Education 1 10--12 
Safety Education 1 11 
It is interesting to note that the largest number of 
schools adding a single course was nine, and that the course 
added was Arkansas History. This is a reflection of the new 
state regulations for school accreditation, which require this 
course. The same reason may be responsible for the schools 
which added Algebra II and Chemistry to their curricula, al­
though other mathematics courses were probably added as elec-
\ 
tives. Other courses added to the curriculums of the schools 
'? 
probably indicate that there are trends toward broadening the 
vocational offerings, sciences, and humanities available. 
Subjects dropped from the curriculum. The subjects 
dropped from the curriculums of the schools in the study, the 
grade levels, and the frequency with which they were dropped 
are shown in Table V. 
3^ 
TABLE V 
SUBJECTS DROPPED FROM THE CURRICULUM OF THE SECONDARY 
SCHOOLS OF SOUTHWEST ARKANSAS, 1955-1961 




Negro History *f 
Personality 1 
Problems of Democracy 1 
Psychology 1 
Social Biology 1 
Sociology 2 
Trades and Industrial Training 1 












In connection with the discussion of courses, it is 
interesting to note that only eight of the 16 schools pro­
vided schedules of courses taught in the 1960-61 school year. 
Since the state requires every school to keep on file such a 
schedule, it is concluded that those not furnishing this in­
formation had no extra copies available. 
A question concerning elective programs could not be 
adequately evaluated, because the intent was apparently mis­
understood by all of the schools in the study. Responses 
were in terms of courses (probably elective) rather than in 
terms of purposes, such as vocational terminal, college prep-
atory, or combinations. 
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Needs met by vocational or Industrial courses. Nine 
of the 16 schools reported that they were in the process of 
reorganizing'their school programs. Seven of the schools 
did not report on this question. On the other hand, thirteen 
schools reported that they were offering vocational and com­
mercial courses at present that were adequate to meet the 
needs of their communities. 
Instructional resources. Three questions were asked 
the schools concerning the maintenance of instructional re­
sources, as follows: 
1. Illustrative teaching units 
2. Lists of community resources for teaching 
3. Filmstrips and other audio-visual aids 
Eleven schools reported that they maintain files of 
illustrative teaching units which are available to all  teach­
ers. Thirteen of the 16 schools reported l ists of community 
resources which are suitable for teaching purposes. All of 
the schools in the study reported that they maintain files 
of audio-visual materials,  and seven of these are known to 
have school-wide services for the use of instructional aids 
by all  teachers. 
Parent-Teacher Relations 
Although Parent-Teacher Association groups are not 
the only index of school-community relations, the P.T.A. is 
perhaps the best known and most widely used indicator of the 
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relationship which may exist between a school and i ts com­
munity. Fifteen schools out of the 16 in the study reported 
that they have active P.T.A. programs. Three schools in­
cluded copies of their activity schedules for the study. The 
quality of these indicated that these communities, at least,  
have both parents and teachers who are actively concerned 
with the welfare'  of the children. 
School Plant Facilities 
One of the most interesting facts which came from the 
study was the amount of new building which schools were doing. 
All of the 16 schools in the study were adding classrooms. The 
number of new classrooms added since the 1955 school year 
ranged from one to 33 rooms per school, and totaled l*+8 for 
all  schools. 
Other plant facilities which schools were adding in­
cluded one gymnasium, two auditoriums, and three combination 
auditorium-gymnasium type structures; seven each were adding 
athletic fields and central heating plants, and eleven were 
adding new library facilities. One school had a swimming pool. 
Several miscellaneous additions included special use 
rooms in seven schools, such as lunch rooms, laboratory rooms, 
office space, music rooms, and rooms for audio-visual aids. 
O n e  s c h o o l  w a s  g e t t i n g  c i t y  w a t e r  p i p e d  t o  i t .  
Future Plans 
Two questions relating to future plans were included 
37 
in the survey instrument sent to each school in the study. 
In answer to an inquiry concerning school district reorgani­
zation, six schools indicated that plans of one kind or an­
other were either under consideration or were already under 
way. Some construed the question to mean that plans for re­
locating a school plant should "be included. 
Future plans for school development included (1) mem­
bership in the North Central Association of Secondary Schools 
and Colleges, one school; (2) continuation and strengthening 
of curriculum study programs, two schools; and (3) additions 
to physical plant,  seven schools. This concluded the survey. 
CHAPTER IV 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 
This study of the status of the curriculum and •what 
was "being done toward i ts improvement in 196l grew out of 
the writer 's desire to apply methods of educational research 
to the schools of his native locality. Being a lifelong res­
ident of Southwest Arkansas, and a school administrator for 
the past several years, the writer was motivated "by more than 
mere curiosity to make a careful study which might reveal 
strengths as well as new leads for constructive action. The 
findings presented here have been rewarding on both counts. 
Summary 
A study of the status of sixteen secondary schools in 
Southwest Arkansas with regard to certain aspects of their 
curricula and. facilities for instruction was made during the 
school year 1960-61. Background material for the study was 
gathered from several sources: (1) A review of pertinent l i t­
erature relating to curriculum improvement in general and with 
special reference to Arkansas; (2) a survey of schools in 
Southwest Arkansas by (a) a carefully prepared survey instru­
ment, and (b) personal interviews; and (3) the writer 's per­
sonal experiences, when backed by suitable authoritative proof. 
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The statements of philosophy and objectives of the 
schools indicated that more study and definition of objec­
tives should be made in most of the schools participating 
in the study. This seeming weakness exists despite State 
regulations which make this a requirement. 
Funds for instructional materials and supplies vary 
greatly from one school to another, but appear to be more 
plentiful than casual inspection would indicate. Some dif­
ficulty was experienced in obtaining accurate estimates of 
school funds for various purposes, because some districts do 
not give principals access to school budgets. 
The majority of schools in the study indicated cur­
riculum studies were in progress, although some of those re­
ported appeared, to be somewhat superficial in nature. There 
appeared to be considerable concern among all  the schools of 
the study with regard to the addition of courses to the cur­
riculum. This was considered to be an indication that (1) 
the State is requiring schools to strengthen their curricula 
to meet higher standards which went into effect in 1961, and 
(2) local concern for better educational preparation for all  
students. The fact that some courses had been dropped from 
the curricula of most schools emphasizes these conclusions. 
The need, for more services in the area of counseling 
and guidance seems 00 have been commonly recognized among the 
schools of the study. Although a small percentage of the 
schools actually had professional counselors, more than half 
ifO 
the remaining schools utilized some form of faculty committee 
for this purpose. Also, more than half the schools in the 
study were making use of standardized testing programs. A 
majority of the schools were utilizing ability grouping, prob­
ably as a better means of reaching the needs of pupils whose 
abilities had been identified through the testing programs. 
About 75 percent of the schools appeared to be satisfied at 
the time of the survey that their vocational and commercial 
courses were meeting the needs of their students. 
School plant facilities added since 1955 or in prog­
ress of construction in the 1960-61 school year revealed a 
surprising amount of activity. An average of nine classrooms 
per school as well as numbers of other facilities indicated 
that most school districts are making large efforts to im­
prove the quality of educational facilities. 
Only one school reported having no Parent-Teacher As­
sociation organized. Although prepared programs are super-
ficial, because they merely show what is planned, and not 
what is being accomplished, yet it  must be said that some 
schools at least are making very worthwhile efforts to improve 
school-community relations through the P.T.A. 
Few schools had plans for district reorganization, in­
dicating that reorganization had been accomplished at some 




The findings of the study indicate that there is  
much to recommend in the schools of Southwest Arkansas to 
compare favorably with schools elsewhere. The school per­
sonnel in most instances, are making noteworthy efforts to 
meet today's challenges in education. On the other hand, 
no community can afford to cease i ts efforts to improve i ts  
educational offerings. Some areas of school activity which 
are felt  to be needed are as follows: 
Re c prune nd a t  i  on s 
1.  Companion studies which will  probe more deeply in­
to the various areas dealt  with in this study should be made. 
?.  The State Department of Education might become a 
more important factor in stimulating in-service workshops, by 
establishing specific criteria for course offerings, and in 
providing more services for teachers and schools.  
.  6very school needs a statement of i ts  philosophy 
which is  available at  all  times. 
-.  Professional guidance and counseling services 
should be available to every school.  
5.  All schools should util ize standardized testing 
throughout the schools.  
6.  Each school district  should at  least meet state 
standards for expenditures annually for l ibrary needs. 
7.  Ability grouping should be practiced in all  schools 
to the degree that the schools can afford. 
b2 
8. In-service programs should be an integral part 
of the work of the professional staff of every school, and a 
clear theme and program should be announced early in each 
school year. 
9. Every school should make committee work for im­
provement of the several aspects of the standard practice, 
with both vertical and grade-level committees used, as the 
need arises. 
10. Every school should have a printed schedule of 
courses in supply each semester or school year. 
11. The course schedule should designate the courses 
which are elective, as well as those which are required, and 
all  professional staff should understand the use of these. 
12. Continued change, especially of vocational and in­
dustrial courses, should be made in course offerings to keep 
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APPENDIX A 
THE SURVEY INSTRUMENT 
To the Principal: 
Please supply the information, in the spaces below, 
which best describes your school situation. In instances 
where supplementary statements are requested, please place 
them in the envelope provided, or attach to this sheet.  All 
replies will be held confidential.  
I .  Name of School: 
II .  Location: City State 
III.  Enrollment, 1960-61: 
Elementary (Grades 1-6) Increase since 1955_ 
Secondary (Grades 7-12) Increase since 19 55_ 
IV. This school has a written statement of i ts general philos­
ophy or of educational objectives. Yes No 
(Check one) (Please include a sample copy) 
V. This school has received or spent the following amounts of 
money since 1955 for instructional materials and supplies: 
„ Jr.  Sr. Total 













V I" last yea?f a d n l n i s t e r e a  the following standardized tests 
Grade No. Year 
Type  pf test tested pupils begun 
A. Intelligence or mental ability 
B. Achievement tests 
G. Readiness tests 
D. Interest tests or inventories 
E. Subject matter tests 
VII. The actual names of standardized tests administered are 
as follows: 
A. Intelligence: (1) 
( 2 )  
B. Achievement: (1) 
( 2 )  
(3)  
G. Readiness: (1) 
( 2 )  
D. Interest: (1) 
( 2 )  
E. Subjects (1) 
( 2 )  
(3)  
C+) 
(If a sequence schedule of testing is available please 
include i t .)  
VIII.  This school has grade -  level committees for: 
(a) Reviewing what learning experiences are being provided 
at the various levels. Yes No 
(b) Reviewing and recording what they think to be the char­
acteristics of the community. Yes No 
(If samples of these committees reports are available 
please include them.) '  
The grade-level committees meet times per year. 
The grade-level committees are composed of teachers only. 
Yes No 
IX. This school has vertical suh.iect matter committees for: 
(a) Reaching overall understanding on subject-matter ex­
pectations and learning experiences to best achieve 
objectives at the various grade levels. Yes 
No 
(b) Reviewing state curriculum guides, etc. Yes 
No 
The vertical subject-matter committees are composed 
of teachers only. Yes No 
X. This school maintains a file of i l lustrative teaching 
units which are available to all  teachers. Yes 
No 
XI. This school has prepared a l ist  of community resources 
which is available to all  teachers. Yes No 
.II.  This school has a l ist  of films and other instructional 
helps for the use of all  teachers. Yes No 
II.  This schooljhas an active in-service program for teachers. 
if? 1 0  The theme (or themes) for study 
this year: 
IV. This school has an active P. T. A. program for the current 
year. Yes No 
( I f  a n s w e r  i s  y e s ,  p l e a s e  i n c l u d e  a  c o p y  o f  t h e  s c h e d u l e  
o f  a c t i v i t i e s  f o r  t h i s  y e a r . )  
if/ .  School plant.  
A. Since 1955, the following school plant facilities have 
been added: 
(1) Classrooms (number) 
(2) Gymnasium .  Size, ft .  X ft .  
(3) Auditorium Size, f t .  X ft .  
(*+) Combination auditorium-gymnasium .  Size, 
f t .  X  f t .  
(5)  Playground areas .  Size, acres. 
( 6 )  A t h l e t i c  f i e l d  .  S i z e ,  f t .  X  f t .  
(7)  Swimming pool  .  
(8) Library .  
( 9 )  C e n t r a l  h e a t i n g  p l a n t  
(10) Other facilities (list) 
XVI. What subjects have been added to the curriculum since 
1955? 






XVII. What subjects have been dropped from the curriculum 
since 1955? 





XVIII. Please include a copy of your class schedule for this 
year, grades 7-12. 
XIX. Is ability grouping practiced in your high school? 
Yes No 




XXI. Do the vocational and commercial courses offered meet the 
needs of your community? Yes No 
XXII. What counseling services are provided in your high school? 




XXIV. Plans for the future. Please state, in your own words, 
the plans for the near future which may pertain to any of 
the items in this instrument. YOU MAY WRITE ON BACK OF 
THIS PAGE. 
NOTE: Please return this at your earliest convenience to: 
Edward G. Williams, Principal 
Little River County Training School 
P. 0. Box 107 
Ashdown, Arkansas 
APPENDIX B 
State Standards for School Accreditation in Arkansas 
For purposes of comparison with data presented else­
where, the following excerpts were taken from the present reg­
ulations governing the accreditation of Arkansas public sec­
ondary schools. The present standards for accreditation were 
approved by the Arkansas State Board of Education, June 8, 
1959. They were made effective July 1, i960, except in cer­
tain instances in which schools were given additional time to 
meet the new standards. The study and discussion period dur­
ing which these standards were developed extended over a period 
of four years, and involved numerous persons representing all  
phases of educational activity in Arkansas.^ 
The State of Arkansas has prescribed twelve regulations 
for accrediting secondary schools and seven criteria for the 
evaluation of schools in Arkansas. The regulations, in abbre­
viated form, are as follows: 
1. Size of School 
a.  Minimum number of teachers: 
Glass A. One more than the number of grades in the 
secondary school. 
Glass B. The same number of teachers as grades in 
the secondary school. 
Glass C. Not less than four teachers in grades 7-12. 
b. Minimum enrollment: 
(1) The secondary school must have a teacher-pupil 
ratio of at least.  1:15, unless proof can be 
shown that a lower ratio is the best possible 
arrangement under the circumstances. 
(2) The A.D.A. in the secondary school must show: 
( a )  t h i r t y  p u p i l s  i n  g r a d e s  9 - 1 2  i n  8 - b -  s y s ­
tems ,  
( b )  s i x t y  p u p i l s  i n  g r a d e s  7 - 1 2  i n  6 - 6  s y s ­
tems ,  and 
( c )  f o r t y - f i v e  p u p i l s  i n  g r a d e s  7 - 9  i n  6 - 3  
systems. 
2. .Rating of Other Schools 
All elementary schools in the same system must be 
approved with a rating equal to or higher than the 
rating for which the secondary school is applying. 
.  ^ McGuistion and J.  H. Jasson, Policies. Regulations « 
•§— terig^ for Accrediting Arkansas Elementary and Secondary 
Acnools. (Little Rock: State Department of Education, i960), p. 3. 
3. Administrative Officer 's of Schools Must Meet the 
following Professional Standards: 
Glass A. The superintendent, principal,  and all  
supervisory personnel must hold approp­
riate administrative certificates based 
on a Plaster 's Degree. 
Glass B. The superintendent, principal,  and all  
supervisory personnel must hold a Bach­
elor 's Degree, plus at least 12 semes­
ter hours of graduate credit in school 
administration and a minimum of 3 years 
experience as a teacher or principal 
Glass G. The superintendent, principal,  and all  
supervisory personnel must hold a Bach­
elor 's Degree with appropriate secondary 
certificates, and must have 3 years ex­
perience as a teacher or principal.  
5+. Qualifications of Staff Members 
a.  Instructional Staff 
All beginning teachers must possess certifi­
cates based on a Bachelor's Degree. All other 
teachers holding less than a Bachelor's Degree 
are required to earn at least six semester 
hours credit annually toward a certificate 
based on 90 semester hours. 
b. Librarians 
Librarians are required to spend at least two 
periods per day in professional service in 
schools with enrollments of less than 200 pu­
pils; if  enrollment is more than 200 but less 
than 500, one-half time; and if  enrollment is 
500 or more—full time. 
5. Records which teachers are required to keep on file 
in the office of the administrative head of the 
school include: 
a.  An official transcript of college credit 
b. Valid certificate 
c. Teacher's contract 
d. Evidence of personal tax payment 
e.  Personal health certificate 
f .  Report of chest X-ray 
6. the length of the school year for all  schools is 
36 weeks, 180 days, with pupils and teachers pres­
ent and classes actually in session a minimum of 
172 days. 
7. A school may elect to conduct classes on a long or 
short period basis. The long period must be a 
minimum of 55 minutes, and the short period is de­
fined as ko minutes. 
8. For graduation from high school, 16 units are re­
quired, including the following: 
*+ units English 
3 units in 1 major field 
2 units each in 3 minor fields 
1 unit of Health and Physical Education 
1 unit of American History and Civics 
(Sec. 80-l6l1+ School Laws of Arkansas, 1957.) 
This unit may be part of one of the minors or 
of the major l isted above. 
9. Pupil loads must include at least b- subjects per 
semester, in addition to physical education. Pu­
pils are not permitted to graduate from high school 
in less than m- years, except in exceptional cases. 
10. The teaching load takes into account several fac­
tors, but is designed to allow teachers one free 
period per day, if  possible, in addition to the 
lunch period. 
11. Library expenditures should vary according to the 
enrollment of the school from 75 cents to h7L.00 per 
pupil provided no school spends less than $200.00 
per year for library needs. 
12. The financial condition of the school district 
should be maintained so that the above criteria may 
be met. 
APPENDIX C 
STATEMENTS OF SCHOOL PHILOSOPHY 
PHILOSOPHY1  
To educate the whole child, physically, mentally, mor­
ally, and socially is the fundamental purpose of this school. 
We believe education is a continuing process, and as such, the 
school should prepare the students to solve their life's prob­
lems, both as individuals and as members of society. 
We believe the basic curriculum should be made up of 
subjects that meet the needs of most studenrs, with other 
courses offered to meet the special interests and needs. We 
should always keep in mind the individuals of the school and 
try to meet their needs in relation to their future. 
This opportunity for education must be extended free of 
charge to all youth of secondary age. 
We believe the atmosphere at school should be one of 
happiness—radiating from both faculty and students. Happy stu­
dents learn better; happy teachers teach better. 
In trying to be realistic, we must not lose sight of 
the ideals toward which we are helping others to develop and as­
pire. 
THE NEW PHILOSOPHY OF THE 
CARVER HIGH SCHOOL2  
The primary objective of the Carver High School is to 
develop the whole child in all of his aspects of learning. 
With this in mind the school attempts to effectively provide 
for individual differences in abilities, aptitudes, needs and 
interests. 
The school seeks to reflect social ideals which are 
flexible, have relative value, and are attainable. The school 
plans its purpose to be consistent with democratic ideals and 
meets its responsibility both to the individual and society. 
It has, therefore, the folloxtfing overall objectives: 
1Booker T. Washington High School, Texarkana, Arkansas. 
2Carver High School, Stephens, Arkansas. 
1. To guide_the growth of the individual as a distinct 
person and as a socially sensitive participant in group living. 
2. To improve the quality of community l iving. 
3. To provide experiences in the development and main­
tenance of physical and mental health. 
*+. To stimulate an appreciation for the natural and 
scientific environment in which they live, and i ts effect upon 
modern l iving. 
5. To provide opportunities to think logically and to 
express themselves clearly. 
6. To stimulate a more profitable use of leisure time. 
7. To become appreciative of aesthetic living. 
v. T h! v a r l?d  experiences provided in the classroom, in 
the laboratory, in group living, and in the many enriched ac­
tivities contribute substantially to this end. 
SCHOOL PHILOSOPHY1  
To teach each child something of his own nature and 
S him physically, mentally, morally and spir-
m ^ 1° t e a c h  self-sacrifice in leadership, and to help 
him find his place m society. 
SCHOOL PHILOSOPHY2  
frame wn-rk afO U t 1  ?°, a c h i e v e  its Purpose within the 
expression of i  ?^'1  o p  ^ which, to be meaningful, must be an 
i ts obWtiuL conception of education; i ts aims and 
of J  Without a sound philosophy of education, and 
1-ad in'aiSlLr??^^1  Jh?o u g b , i t s  objectives, a school will 
efforts ^ a  l n  a 1 1  Probability will fail  in its e i x o - i s  t o  e f f e c t i v e l y  s e r v e  i t s  c l i e n t l e .  
relative^n^ni1^1 0 3 1  ° f  t h e  a b?V e  a n d  o t h e r  considerations 
lowing! purposes, our school is committed to the fol-
ingS^\£e n^t^f t h e  w af ° f + t h i n k ing, feeling and act­ing on the part of our students. In seeking to direct 
^Childress High School, Nashville, Arkansas. 
Ellis High School, Stamps, Arkansas. 
these patterns of behavior, thought, feeling and action 
our purpose is to help our youth to guide their actions 
hy reason and to mature their feeling through understand­
ing. Therefore, we seek to develop in our students under­
standing, rather than blind obedience; the use of intelli­
gence in reaching decisions, rather than unquestionable 
adherence to habit;  knowledge of self and of the conse­
quence of behavior, rather than being guided by strong 
passions. 
Since ye believe that needs for (1) security, (2) fellow­
ship and companionship, (3) recognition, (b-) feeling of 
personal worth, (5) new experience and variety, (6) self-
expression, (7) expression for special capacities, and 
(8) the satisfying of various physical demands, are acti­
vating forces in human behavior, we seek to develop and 
maintain within our students emotional maturity. We seek 
to help them grow toward independence, self-direction, 
self-control and consideration of others. 
% 
Since democracy requires the use of intelligence on the 
part of all  i ts citizens in proportion to their capaci­
ties, we believe that the less able should have as much 
of an opportunity to develop the use of their intelli­
gence and understanding to the utmost of their capacities 
as the most able ones. 
Our curriculum is a growing one, evolving out of the co­
operative efforts of students and teachers who share in 
the planning, in the execution, and in the evaluation of 
their total educational process. We believe that the 
learning process is made most effective through first hand 
experience and by studying the basic problems of the pres­
ent living world, with i ts related traditions and contribu­
tions of the past.  
It  is our aim to have students assume increasing responsi­
bility for their work and individual growth, and to become 
conscious that education is not limited to the walls of the 
classroom, rather that i t  is a continuous process extending 
throughout l ife in time and place. 
We shall seek to practice and help our students appreciate 
(1) respect for the dignity and worth of every human being 
regardless of circumstances, (2) equality of opportunity 
in all  areas of l iving, (3) justice for all ,  and (b-) en­
couragement of the respect for a variety of interests and 
abilities among people. 
We realize that the school is not the only educational 
agency of the community. The home, church, and other com­
munity institutions also contribute to the development of 
youth. We have no intention of replacing them, rather we 
shall^seek to find those educative tasks which we can per­
form best and center our energies upon doing these jobs. 
THE PHILOSOPHY AND OBJECTIVES OF 
FOSTER HIGH SCHOOL1  
The role of the school today is an important one; in 
that i ts duties are to build a functional curriculum that will 
produce the citizens and leaders, both, for the political and 
social world. Being conscious of the ever changing society, 
and demand for synamic character, personality and educational 
fittingness. This institution is attentively announcing i ts 
philosophy and objectives. 
The philosophy of this institution shall be to mold 
student's character, with special emphasis on promoting better 
citizens, to stimulate a keener insight in creative adjustment, 
and human dignity. Keeping in step at all  times with a con­
stant changing demand; so that pupils might obtain the greatest 
possible result while attending this school. Cushioning dis­
crepancies whenever they are noticable among the student, and 
maintain a workable knowledge of the requirement of the State 
Department of Education. 
OBJECTIVES 
1. To create a readiness desire in the pupils.  
2. Apply the Law of Use in a democratic manner when­
ever possible. 
3. To administer the curriculum so as to serve the 
local and national needs of the country. 
!+. Develop a better community through educational 
processes. 
5. Teach self-control as a mean to good conduct. 
6. Teach the student a clear knowledge of American's 
ideology. 
7. Emphasizing a more cooperative relationship be­
tween the parents, teachers and students. 
8. To provide skilled leadership, adequate facilities; 
that will afford opportunities for individuals or groups 
to act in situations that are mentally stimulating, physi­
cally wholesome, socially sound and accepted. 
9. To develop those mental and physical resources of 
each child so as to fit  himself for his station in l ife. 
Foster High School, Lewisville, Arkansas. 
PHILOSOPHY OF EDUCATION1 
It is the general opinion of the members of our staff 
that the primary purpose of a school is to meet the needs of 
the pupils attending the school. This we think can best be 
done by providing a curriculum that will not only provide for 
the scholastic needs of the boys and girls, but at the same 
time provide opportunities for community service. It is our 
aim to bring about to the fullest possible extent a close work­
ing relationship between the school and the community. In 
order to reach this objective, the community, the faculty, and 
the students are given a part in the general organization of 
various curricula and extra curricula developments. In carry­
ing out our philosophy, we feel that the school should provide 
the following: 
1. A program of Vocational Arts, Business Education, 
Health, Science, English, Music, and Physical Edu­
cation. 
2. To provide an organization so democratic that the 
pupil will have an opportunity to understand the 
duties and responsibilities as a citizen living in 
a democracy such as ours. 
3. Give the student as much guidance as possible in 
planning his present and future course in life. 
h. Create within the pupils a desire for higher moral 
and spiritual standards. 
We believe that each individual enrolled in our schools 
present a separate and distinct challenge. Each one is a sep­
arate personality and should be considered, as an individual in 
his own right. 
, xt is our philosophy to take the student where we find 
him and carry him as far as we can during the time we have him 
in school. In order to do this, it is very necessary that 
teachers find the various levels on which their pupils are able 
to do effective work. 
We are not only concerned, with the development of the 
basic skills; .but also afeas such as mental health, physical 
well-being, social development, and a love and appreciation for 
aesthetic values. 
It is our basic philosophy that in order to achieve our 
goals and objectives we must work closely with the people of our 
community. We feel that we must rely upon the community for 
kittle River County Training School, Ashdown, Arkansas. 
contributions that will help develop and carry forward a pro­
gram of educational opportunities that will meet the needs of 
the area served by our schools. 
PHILOSOPHY OF THE LINCOLN HIGH SCHOOL1  
Lincoln High School is primarily interested in develop­
ing its pupils socially, physically, morally, religiously, emo­
tionally and intellectually in order that each pupil may be able 
to adapt himself to the various environmental conditions. It  is 
our desire to provide for the general welfare by attempting to 
maintain and improve the society which supports them. This in­
stitution will encourage i ts pupils to participate in the activ­
ities of the home ,  school and community. 
The American ideal is a democratic society with an in­
telligently participating membership. But intelligent partici­
pation in the activities of society requires that the partici­
pant be equipped with the necessary means by which to adapt him­
self to the various life situations. Therefore, the ideal would 
be reached when every member of society had acquired the con­
trols of conduct considered desirable by that society. This 
school, in attempting to achieve this purnose ,  is accepting a 
tremendous responsibility, yet i t  is one that cannot be avoided. 
SCHOOL PHILOSOPHY2  
A school sets about to achieve i ts purpose within the framework 
? P^-ilosophy which, to be meaningful, must be an expression 
, f ts °wn conception of education; i ts aim and i ts objectives. 
Without a sound philosophy of education, and of l ife, made prac­
tical through i ts objectives, a school will lead an aimless l ife, 
an. m all probability will fail  in i ts efforts to effectively 
serve i ts clientele. J  
In realization of the above and other considerations relative 
to our purposes our school is committed to the following: 
We seek to direct the ways of thinking, feeling and act­
ing on par,,  of our students, in seeking to direct these 
patterns^ of behavior, thought, feeling, and action our 
purpose is to help our youth to guide their actions by 
reason and to mature their feeling through understanding 
"'"Lincoln High School, Washington, Arkansas. 
Arkansas/^1960-61 ,°pages C°U n t y  H i 6 h  S°h°o 1 '  
i  he re fore we seek to develop in our students under­
standing, rather than blind obedience 5 the use of in­
telligence in reaching decisions, rather than unques­
tionable adherence to habit;  knowledge of self and 
the consequence of behavior, rather than being guided 
by strong passions. 
Since we believe that needs for (1) security, ( 2 )  fel­
lowship and companionship, (3)  recognition, Of)  "feeling 
of personal worth. (5) new experience and variety, (6) 
self-expression, (7) expression for special capacities, 
and Cb) the satisfying of various physical demands, are 
activating forces in human behavior, we seek to develop 
and maintain within our students emotional maturity. 
We seek to help them grow toward independence, self di­
rection, self-control and consideration of others. 
Since democracy requires the use of intelligence on the 
part of all  i ts citizens in proportion to their capaci­
ties, we believe that the less able should have as much 
O J .  an opportunity to develop the use of their intelli­
gence and understanding to the utmost of the i r -  capaci­
ties as the most able ones. 
Our curriculum is a growing one, evolving out of the co­
operative _ ef forts of students and teachers who share in 
the^planning,m the execution, and in the evaluation of 
their total educational process. We believe that the 
learning process is made most effective through first 
hand experience and by studying the basic problems of 
the present living world with i ts related, traditions and 
contributions of the past.  
IK^ s .?u r^a i m J . , t o  h a v e  students assume increasing respon­
sibility for their work and individual growth, and to be­
come conscious that education is not limited to the walls 
oiuhe classroom, rather that i t  is a continuing process 
extending throughout l ife in time and place. " 
We snail seek to practice and help our students appreci-
SoL respect Aor the dignity and worth of everv human 
tuS v^ 0 3 5  c ijcumstances, (2)  equality of oppor-
al 1 nnn VM ai eas and phases of l iving, (3)  justice for 
ail ,  and (.h) encouragement and respect for a variety of 
interest and abilities among people. 
We realize that the school is not the only educational 
agency of the community. The home, church, and 0the- com-
voIJth7  """wo h S- ai s o J_?o niribute to the development of youth. We have no intention of replacing them rather UP 
shall seek to strengthen their work. tfe8 sS?l'seekto 
find those educative tasks which we can perform tost and 
center our energies upon doing these jobs well". 
SCHOOL OBJECTIVES 
Some of the goals which we strive to help our students attain 
are: 
1. A reasonable command of English, reading, writing 
and speaking. 
2. Knowledge of the fundamental principles of arith­
metic. 
3. Skill  in the fundamental principles of arithmetic. 
Knowledge and understanding of the laws and princi­
ples of science. 
5..  A healthy mind and body. 
6. Desirable social attitudes. 
7. High moral standards and ethical character. 
8. Habits of industry, thrift ,  promptness, and re­
sourcefulness. 
9. An. understanding and appreciation of the importance 
and purpose of our social and economic institutions. 
10. Ability to adjust oneself to a changing environment. 
11. Knowledge of the world at work, i ts importance, and 
the economic interdependence of man. 
12. Respect for honest labor regardless of i ts social 
and economic level.  
SPECIFIC ATTITUDES TO BE DEVELOPED IN STUDENTS 
1. Inquiry 8. Experimentation 
2. Creative self-expression 9. Tolerance 
3. Self-cultivation 10. Working harmoniously 
*+. Respect for personality with others 
5. Self-integrity u.  Appreciation of the 
o. Critical mindedness beautiful 
7. Concentration 12. Shared activity 
POLICY AND PHILOSOPHY OF THE UNITY HIGH SCHOOL1  
The underlying philosophy of UNITY HIGH is that i t  is con­
cerned with the development of the "whole" child and that this 
development can best be brought about under happy conditions. 
The primary purpose of education in this institution is to 
work for the complete development of children and youth so that 
they may adjust and contribute to the democratic way of l ife. 
We believe that a good school program provides for all  respects 
of children's growth at the same time. This includes mental,  
social,  emotional, physical,  and moral growth; emphasis is 
placed upon the knowledges and skills necessary for good social 
adjustment. The school should thus be a happy place where chil­
dren and teachers are working together in a co-operative at­
mosphere for the most conductive type of program. 
We further believe that: 
1. Each child should be recognized as an individual. 
2. Each child should take part in the planning, working, 
sharing, and evaluating of his educational program. 
3. Each child should have the opportunity to progress at 
his own level of achievement. 
^f. Each child should participate in making long-range 
plans relative to his educational goal. 
5. Each child be asked to reach only the goals he seems 
capable of reaching, yet,  be challenged to do his best 
at all  times. 
6. Children should learn to accept responsibility as well 
as privileges. 
7. Children should help plan group activities. 
8. That teachers, parents, and students should be honest 
with one another, and. with themselves. 
9. That we should have a flexible school program to meet 
the needs of a changing community. 
10. Teachers, children, and parents need to plan together 
for the common good of the school. 
"UJnity High School, Foreman, Arkansas. 
SCHOOL PHILOSOPHY1  
The world today with i ts many complexities does "by 
no means leave the school as a simple institution of "book 
learning. The school has become a plant of technicians de­
veloping the child, abreast with i ts needs, interests, abil­
ities and potentialities. 
We as teachers are concerned with the development of 
the whole child; physically, mentally, and socially; so he 
may share and enjoy a more well rounded l ife. Our end pro­
duct being the child as a servicable citizen in our progres­
sive democratic society, which is one of the chief goals of 
education. 
As a citizen the student should be conditioned to the 
duties, obligations, privileges, and. responsibilities thereof. 
It  is thus framing our school system in those directions that 
form our master plan upon which i t  will rise or fall ,  pending 
the effort put forth by those concerned. 
1 .7alker High School, Magnolia, Arkansas 
